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 Chican* & Latin* Experiences (GE) 
ETHS 2430 

 
  

COURSE SYLLABUS 
  

**This syllabus is tentative and open to change. Changes will be announced via 
Canvas** 

 

Instructor Information Class/Section Information 

Instructor:  Classroom:   

Telephone:  Meeting Times:   

Email:   Semester:  

Campus Office:  Section:  

Office Hours (OH):    
 
What are office hours: Office hours are hours that I have scheduled outside of our 
regularly scheduled class time for students to visit my virtual office to discuss class 
material and/or other related interests. Students may use office hours to ask for extra help, 
seek clarification, or follow-up on aspects of the class they find especially challenging 
and/or interesting. Office hours are not required, but are a great way for students to excel 
academically (Guerrero, M & Rod, A.B., 2013).  
 

Course Description:   
Explore how Latin* and Chican* communities were formed and continue to evolve in 
response to historical events and current social issues. Topics include social movements 
and empowerment, racial formation and identity, Indigeneity and Blackness, immigration, 
borderlands, education, and art. Special focus is given to the re/imagining of Chican* and 
Latin* futures through policy or social action. 
 
Credit Hours: 3  
Prerequisite: None  
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General Education Fulfillments: SS, DV  
 

Required Materials 
• Gonzalez, J. (2022). Harvest of Empire. London, UK: Penguin Books.   
• All other material will be provided in Canvas.  

 
 
Course Learning Outcomes:  
Upon successful completion of the course, students will able to:  

1. Students will identify significant social events in Mexico, parts of Latin America and 
the US including acts of oppression and conflict, identity and empowerment, social 
movements, economics, changes in law and policy, immigration, and educational 
inequalities among others. 

2. Students will formulate basic questions about social behavior and phenomena in 
Chican* and Latin* communities, by reading, writing and speaking of relevant 
topics, contemporary realities, social issues relevant to the study of Chican* and 
Latin Americans in the United States.  Students will be required to support their 
statements/views with academic and popular sources. 

3. Students will participate in exercises of creative interpretation and analysis, 
juxtaposing socio-historical, political, economic and cultural events against 
creative expressions in art, poetry, and music in Utah and the United States. 

4. Students will construct informed positions regarding relevant contemporary 
realities through the synthesis of discrepant and alternative perspectives; learning 
to differentiate fact from fiction and/or sensationalism; drawing parallels to one’s 
own life and experiences; evaluating respectable news sources from individual 
blogs and opinions.  Students will examine issues/problems relevant to Chican* 
and Latin* Americans and identify effective solutions. 

5. Students will critically examine current policies impacting Chican* and Latin* 
communities. The examination will include: identifying weaknesses and needs; 
developing viable strategies; recognizing areas of resistance; and proposing 
positive social changes benefiting the local, national or global communities. 

 
 
 

General Education at SLCC 
General Education Statement  
This course fulfills the Social Sciences and Diversity requirements for the General 
Education Program at Salt Lake Community College. It is designed not only to teach the 
information and skills required by the discipline, but also to develop vital workplace skills 
and to teach strategies and skills that can be used for life-long learning.  
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General Education courses teach basic skills as well as broaden a student s knowledge of 
a wide range of subjects. Education is much more than the acquisition of facts; it is being 
able to use information in meaningful ways in order to enrich one s life.  
 
While the subject of each course is important and useful, we become truly educated 
through making connections of such varied information with the different methods of 
organizing human experience that are practiced by different disciplines. Therefore, this 
course, when combined with other General Education courses, will enable you to develop 
broader perspectives and deeper understandings of your community and the world, as 
well as challenge previously held assumptions about the world and its inhabitants. 
 
 

ePortfolios 
Each student in General Education courses at SLCC maintains a General Education 
ePortfolio. Instructors in every Gen Ed course will ask you to put at least one assignment 
from the course into your ePortfolio, and accompany it with reflective writing. It is a 
requirement in this class for you to add to your ePortfolio, and this syllabus details the 
assignments and reflections you are to include. Your ePortfolio will allow you to include 
your educational goals, describe your extracurricular activities, and post your resume. 
When you finish your time at SLCC, your ePortfolio will then be a multi-media showcase of 
your educational experience. For detailed information visit: 
https://www.slcc.edu/eportfolio 
 
If you would like in-person help with your ePortfolio please visit an ePortfolio Lab on the 
Taylorsville-Redwood, Jordan, or South City Campus during business hours, and staff will 
help you. No appointment necessary. You can also make an online or phone appointment 
with a lab specialist. For lab hours, locations, and appointments please look at the 
following site: https://www.slcc.edu/eportfolio/remote.aspx 
 
 
 
 

Assignments & Grading:  
  
*Additional details & due dates in Canvas*  

Assignment % of Grade 

Attendance 15% 

Harvest of Empire Chapter Responses 15%   

https://www.slcc.edu/eportfolio
https://www.slcc.edu/eportfolio/remote.aspx
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Responses to Material  15%   

Midterm: Debunking Migrant Myths 20%   

Signature Assignment: Activism in Utah  20%   

ePortfolio Reflection   15%  
 
 
   
Attendance 
I will take attendance every day. Students will receive a complete or incomplete for the 
day. Students who are late more than three times will be automatically counted as absent 
after the third late arrival. The final grade for attendance is either 100 (not more than 3 
absences) and 0 (more than 3 absences).  
 
Harvest of Empire Responses 
For each chapter of Harvest of Empire, students will be required to answer a specific 
question. Questions will be in canvas.  
 
Responses to Material 
For each class day, students will be required to submit a half page to three quarters page 
response on the material (Not Harvest of Empire). Responses must include answers to the 
following:  

1) What are the most important points of the material? Is it arguing something? If so, 
what?  

2) What is or are the key issue or concepts discussed?  
3) How is the material different from your prior knowledge?  
4) What connections did you make across material?  

 
 
Midterm: Debunking Migrant Myths  
For this assignment students will identify and debunk myths regarding immigration and the 
migrant population through the creation and distribution of a digital brochure or fact sheet. 
The information in the document should be concise and must include statistics that are 
quickly read. 

• Students will be required to select a Latin American migrant population they are 
familiar with or want to learn more about and create a list of some of the most 
salient myths. Students will conduct research to find additional myths and 
information about them. Students can also revisit the myths and migration stories 
featured in Harvest of Empire. 

• Next, students will find credible, peer-reviewed sources to debunk several of the 
myths they have identified. 
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• Finally, students will organize their information in a concise, visually appealing, 
creative digital brochures or fact sheets and present it to the class.  

 
 
Signature Assignment: Activism in Utah  
Students will conduct research on an activist organization in the state of Utah that is 
seeking to promote racial equity for Utahns of Chican*/Latin* descent. The purpose of this 
assignment is to highlight the work of activists in the state we live and learn in, as well as 
understand the role of activism and its impact on the lived experiences of Chican*/Latin* 
people in Utah. This assignment will require students to research the issue or issues their 
chosen organization aims to draw attention to and/or resolve. In addition to analyzing data 
provided by the organization students will be required to conduct a literature review in 
order to familiarize themselves with current knowledge as it relates to the issue addressed 
by the organization, and gain a better understanding of practices employed to address the 
issue.  
 
Requirements (Overview) 
1. Create a group and together decide which organization you will be learning about/from. 
2. Proposal 
3. Annotated Bibliographies 
4. Interview 
5. Presentation 
 
Step 1:Groups- After the first few weeks of class, students will have time to create groups 
and discuss interests. 
 
Step 2: Proposal-Submit a 7-10 sentence paragraph that includes: 

• Name of all group members. 
• Name of activist organization. 
• Brief description of the organization including an introduction of the issue(s) they 

focus on. 
• Explanation of why you chose activist organization and how you heard about it. 
• Link to the website, social media, or other online information. 

 
Step 3: Annotated Bibliographies- 3 annotated bibliographies  
Students will find and summarize three peer-reviewed sources and submit three 
annotated bibliographies.  

• Components of an Annotated Bibliography 
1. Citation- A “citation” is the way you tell your readers that certain material in 

your work came from another source. It also gives your readers the 
information necessary to find the location details of that source on the 
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reference or works cited page. The source and citation must be included in 
your Zotero library. 

2. Annotation – The annotation is a summary and must include the following:  
• An overview of the author’s objectives, including why they are 

interested in this topic. 
• If applicable, an explanation of the theories used to inform the 

research. 
• A brief description of research inquiry and methods used. 
• A summary of findings: discuss the way the source helps you 

understand the organization you have chosen. What insight does the 
source provide.  

 
Step 3: Interview- Each group will conduct an interview with at least one person associated 
with the organization. The purpose of the interview is to gain a personal perspective from a 
local activist. You will required to submit a draft of your questions before you conduct the 
interview. After the interview, you are required to submit field notes. All group members 
must be present for the interview, which may be conducted in person or online.  
 
Step 4: Presentation- Groups will give a 30-40 minute presentation. All group members will 
be required to participate. Group presentations will be graded by your peers and the 
professor.  
Presentation Requirements 

• Summary of the organization, group or person your group is focusing on, including 
the history, purpose, goals and/or mission, and the people involved. How did this 
organization come to be and why? Why did your group choose this organization? 

• Discussion of the issue: What issue(s) does this group focus its efforts on and why? 
What data does the organization use and/or share with the public to contextualize 
their work? What did you learn about the issue from your annotated bibliography?  

• Description and analysis of work done: What type of practices does the organization 
engage in to address the issue? How does the work of the organization align with 
what you learned in the research you conducted? 

• Impact: What impact does the work have on the person you interviewed. 
 
ePortfolio Reflection  
In 3-4 double-spaces pages, respond to the prompts below. Add your signature 
assignment and reflection to your ePortfolio and add the link to the bottom of your 
reflection.   
Prompts:  

1) Overall, what did you learn from your annotated bibliography. What is your main 
take-away?   
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2) Write about how you thought about the research topic before you embarked on your 
investigation. How has your knowledge and understanding changed.   

3) How does what you learn impact your educational, professional, and/or personal 
life. Think about how you might implement what you learned into one of all of these 
areas.  

 

Late Policy  
Students will have a three-week grace period to submit late assignments. I will not accept 
assignments three weeks after a due date unless under extenuating circumstances. The 
specifics of the circumstances do not need to be shared with me, but I do ask for an open 
line of communication. This policy is not meant to be punitive, but to encourage students 
to stay on track with their learning, and to provide me ample time to grade. 
 
Grading 
The goal of grades is to provide an accurate description of what you have learned related to 
course outcomes (Guskey, 1996). In this class grades are based on MINIMUM GRADING, 
which aims to correct the 100-point-scale problem. The 100-point-scale minimizes the 
possibility for student success because of the fact that 60% of the scale represents a 
failing grade (F = 0-59%), while only 22% allows for a grade of B or better. By using a 
minimum grading scale, the chance of receiving any grade is the same, i.e. each grade is 
represented by the same number of points.  
 
Minimum Grading Scale 
90–100 = A 
80–89 = B 
70–79 = C 
60–69 = D 
50–59 = F

Class Norms and Policies 
As a student at Salt Lake Community College, please follow the Student Code of 
Conduct. As such, there are just a few guidelines to be successful in the course.  

1. Critique the behavior and not the person 
2. Be mindful and intentional about discussions 
3. Complete assigned readings and assignments 
4. Be prepared to have discussions in class 
5. Show up to class 
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Time Commitment to Coursework 
Success in this course — and in your other courses — depends upon dedicating sufficient 
time to learning and completing course assignments, tasks, and activities. Your time in the 
classroom accounts for only a portion of what you’ll need to dedicate to the course overall. 
Most of the work will be done outside the scheduled class time.  
 
What’s a “credit hour”? 
A credit hour is the amount of work you’ll put in to achieve the course learning outcomes 
equaling 45 hours of student work. It’s measured as one hour in the classroom (or direct 
faculty instruction) and two hours of student work outside of class for a total of three hours 
per week over 15 weeks. It can also be measured as three hours of student work per week 
over 15 weeks. 
 
How much time should I set aside for this course? 
For this 3-credit hour course, you can expect to dedicate:  
• Time in class [or direct instruction]: 3 hours per week 
• Time outside of class: 6 hours per week 
 
How much time should I dedicate to all my classes this semester? 
For a “full-time” load of coursework (12+ credit hours), you should plan for: 
 
12 Credit Hours (about four courses) 
• Time in class (or direct instruction): 12 hours per week 
• Time outside of class: 24 hours per week (minimum) 
• Total: 36 hours per week (minimum) 
 
 
15 Credit Hours (about five courses) 
• Time in class (or direct instruction): 15 hours per week 
• Time outside of class: 30 hours per week (minimum) 
• Total: 45 hours per week (minimum) 
 
Please note that different kinds of courses and delivery models (i.e. labs, online courses, 
hybrid courses, directed studies courses, etc.) may organize direct instruction/classroom 
time and outside of class time differently. The general rule is that the total number of hours 
dedicated to the course is consistent across modalities. 
 
 

Institutional Syllabus Statements 
https://slcc.instructure.com/courses/530981/pages/institutional-syllabus 

https://slcc.instructure.com/courses/530981/pages/institutional-syllabus
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Faculty Senate Anti-Racism Declaration 
 
Context/Catalyst 
 

For the master's tools will never dismantle the master's house. They may allow us 
temporarily to beat him at his own game, but they will never enable us to bring about 
genuine change. And this fact is only threatening to those women who still define the 

master's house as their only source of support.” 
- Audre Lorde 

 
Recent occurrences of anti-Black police brutality, anti-Asian racism and violence, and an 
increase of race-based hate crimes across the U.S. have drawn massive protests and civil 
action as well as response from professional academic organizations and institutions of 
higher learning. This Antiracism Declaration is a similar commitment to join in the struggle 
against systemic racism by committing to that work at Salt Lake Community College. We 
take up this work with humility, recognizing that antiracism efforts are part of a long history 
in which systemic racism has often been met with inadequate responses. Our goal is to not 
only make commitments, but to actively undertake the difficult and transformative work of 
anti-racism. 
 
We, the Faculty Senate at Salt Lake Community College, support various movements that 
recognize that Black lives matter; thus, we must work to eradicate white supremacy and 
intervene against the violence inflicted on Black communities. And we recognize that this 
movement emerges within a long history of struggles for civil rights for all Black, Asian, 
Indigenous and other people of color in the U.S. Peoples of color worldwide face economic 
injustices, state-sanctioned brutality, inequitable access to education and healthcare, 
voter suppression, discrepancy in housing, disproportionate effects of COVID-19, and 
attacks from white supremacist domestic terrorists. We must no longer ignore that the 
United States of 
America is a powerful contributor to injustice both at home and globally. Nor can we ignore 
the systemic racism embedded in higher education and our own college. Racial injustice is 
sustained through processes, policies, and structures that have a long history in our 
nation. As an institution embedded in this society, we recognize that we are not separate 
from the global justice and liberation movements/struggles nor the oppressive systems 
that force them to exist. 
The key tenets of critical race theory and anti-racism pedagogy demonstrate that racism is 
endemic and requires foundational change, that anti-racist education must be 
intersectional, and that we must center and uplift the voices that tell the counternarrative, 
we recognize our responsibility to actively engage in this work. 
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Anti-Racism Resolutions 
We are resolute in creating a learning environment where all students can learn and 
succeed, feel safe, and contribute their very best. We are resolute in creating a community 
that is safe and supportive of our faculty and academic professionals of color. SLCC 
commits to the ongoing antiracism work of learning, reflection, education, and revision of 
our practices to make meaningful change. Therefore, 

1. We resolve to explicitly affirm our commitment to becoming a space that can 
identify as an antiracist academic institution. We support the SLCC Board of 
Trustee’s Declaration Against Structural Racism. 

2. We resolve to recognize and unlearn our unconscious biases, and to learn to 
develop and implement strategies that dismantle systemic racism within our 
institution and community. 

3. We resolve to do the work that will result in our anti-racism commitment being 
reflected in the life and culture of the Salt Lake Community College through 
transparency, training, policies, programs, marketing, schools, pedagogies, course 
materials, curriculum, and practice -- as we continue to learn about racism. 
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Schedule and Material 
 

Week Date Material 
1 Aug 20 Syllabus/Class Overview 

Aug 22 Discussion: Student interests  
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Aug 27 
What is 
Chican*/Latin* 
Studies 

Read: Rodríguez, R.T. The locations of Chicano/a and Latino/a 
Studies. In J.C. Rowe (Ed) A Concise Companion to American 
Studies (p. 190-209). Blackwell Publishing.  

Aug 29 
Latinidades  

Read: Martinez, D.E. & Gonzalez, K.E. “Latino” or “Hispanic”? 
The sociodemographic correlates of Panethnic Label 
preferences among U.S. Latinos/Hispanics. Sociological 
Perspectives, 64 (3), 365-386. 
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Sept 3 
 

Read HE Intro, Chapter 1 and 2 

Sept 5 
 

Read HE Chapter 3 and 10 

 
 

4 

Sept 10 Read HE Chapters 4, 5, 6 
 

Sept 12 
 

Read HE Chapters 7, 8, 9,  

5 Sept 17 
Identity 

Read: Perez, N. (2020). Nested contexts of reception: Latinx 
identity development across a new immigrant community. Ethnic 
and Racial Studies, 44(11), 1995-2015, 
DOI: 10.1080/01419870.2020.1807036 

Sept 19 
Intersectionality    

Read: García-Louis, C. & Cortes, K.L. (2020). Rejecting Black and 
Rejected Back: AfroLatinx College Students’ Experiences with 
anti-AfroLatinidad, Journal of Latinos and Education, 22(1), p. 1-
16, DOI: 10.1080/15348431.2020.1731692. 

   

6 Sept 24 Read HE Chapter 7 - Dominicans 
Sept 26 Panel Discussion: "Contested Spaces: Surviving and Thriving in 

the 21st Century."  
  
Part of the Humanities Big Questions Forum 

https://doi.org/10.1080/01419870.2020.1807036
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https://www.slcc.edu/speaker-series/bigqforum/index.aspx 
 

   

7 Oct 1 Read HE Chapter 9 - Columbians & Panamanians  
Oct 3 Read HE Chapter 8 - Central Americans 

Read HE Chapter 11 - Immigrants Old and New 
 

   

8 Oct 8 NI DE AQUI, NI DE ALLA BRIDGING WORLDS: PERSPECTIVES OF 
IMMIGRANTS AND THEIR CHILDREN TAYLORSVILLE REDWOOD 
STUDENT EVENT CENTER 
Join us for a thought-provoking panel discussion that explores 
the experiences and unique challenges faced by immigrants and 
their children. This conversation will illuminate the lives of those 
navigating multiple worlds. 
 

Oct 10 Read HE Chapter 12 - Speak Spanish, You're in America 
   

9 Oct 15 Midterm Preparation  
Oct 17 Fall Break 

   

10 Oct 22 Midterm Presentations 
Oct 24 Midterm Presentations 

   

11 Oct 29 Dia De los Muertos: Reading TBD 
Oct 31 Desai, S.R. (2020). Remembering and honoring the dead: Dia de 

los Muertos, Black Lives Matter and radical healing. Race, 
Ethnicity, and Education, 2-17.  

   

12 Nov 5 Read: Peña, C., Rey Lopez, S., Castañeda, E., Quintero, J.M., & 
Askari, M. (2023). Chicana/Latina feminism: What is it and how 
does it define us? New Directions for Adult and Continuing 
Education, 65-75. DOI: 10.1002/ace.20512 

Nov 7 Read: Dorcas Mojica Rodríguez, P. (2021). For Brown girls with 
sharp edges and tender hearts: A love letter to women of 
color. NY: Seal Press. 
Download Dorcas ch 5.pdf 
 
[we will read Chapter 5: Politics of Respectability] 
 

   

13 Nov 12 Read: Del Rio, C.M. (2007). The Virgin of Guadalupe revisited: 
Religion, culture and sexuality in the works of Chicana/Latina 
writers. CLA Journal, 51(1), 14-25. 

https://www.slcc.edu/speaker-series/bigqforum/index.aspx
https://slcc.instructure.com/courses/952471/files/158683285/download?download_frd=1
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Nov 14 Read: Nuñez, A., González, P., Talavera, G. A., Sanchez-Johnsen, 
L., Roesch, S. C., Davis, S. M., Arguelles, W., Womack, V. Y., 
Ostrovsky, N. W., Ojeda, L., Penedo, F. J., & Gallo, L. C. (2016). 
Machismo, marianismo, and negative cognitive-emotional 
factors: Findings from the Hispanic Community Health 
Study/Study of Latinos Sociocultural Ancillary Study. Journal of 
Latina/o Psychology, 4(4), 202 217. 

   

14 Nov 19 Medina Falzone, G. (2022). Case studies in social death: The 
criminalization and dehumanization of six Black and Latino boys. 
The Urban Review, 54, 233-254. 

Nov 21  Hannegan-Martinez, S., Mendoza Aviña, S. Delgado Bernal, D. & 
Solorzano, D.G. (2024). (Re)Imagining Transformational 
Resistance: Seeds of Resistance and Pedagogical Ruptures. 
Urban Education, 59(7), 2066-2095. 

   

15 Nov 26 Work on Final Presentations 
Nov 28 No  Class 

   

16 Dec 3 Presentations 
Dec 5 Presentations 

 
Final Presentations Period: Tuesday, December 10 — 11:20a-1:20p 
ePortfolio Reflection Due: Thursday, December 12 
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